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Empowering the Soul: Mahatma Gandhi’s
Vision of Self-Reliance

ABSTRACT

Mahatma Gandhi philosophy shows a deep vision of the way of human development based on moral

power, simplicity and self­sufficiency. Gandhi thought that progressive development of people and society

should not be achieved only through material development but individual power, morality and self­

control. His idea of self­reliance was more or less related to the concept of Swaraj (self­rule) and Swadeshi

(economic self­sufficiency) where people were encouraged to rely on their own strengths and local resources

instead of on foreign forces. Self­reliance to Gandhi was an individual and a social moral quality that led

to the dignity of labour, social equality and a sustainable living. This paper analyses the vision of self­

reliance by Gandhi as a way of empowering human soul and making society stronger. It examines the

philosophical basis of his thinking especially the doctrines of truth (Satya), non­violence (Ahimsa) and

self­sufficiency in daily life. Another point that is brought to the forth by the study is the fact that Gandhi

stressed on the importance of village industries, simple living and incorporation of the moral and spiritual

elements into economic and social life. His education ideology and in particular the Nai Talim concept

(Basic Education) was to create self­reliant citizens by productive labour and also through the development

of their character. The paper also explains how Gandhian self­reliance is relevant today to solve the

current problems facing by the world like consumerism, financial disparity and environmental destruction.

The ideas of Gandhi can provide an effective approach to sustainable development and holistic empowerment

of humans by encouraging the achievement of ethical living, local production and collaboration with the

community. In this way, his self­reliance vision remains to inspire a struggle of creating a just, strong

and morally developed society.

1

Dr. Mohammed Tarique
Assistant Professor

MANUU,
College of Teacher Education,

Distt. Nuh, Haryana

Dr. Anil Kumar
Associate Professor
MANUU,
College of Teacher Education,
Distt. Nuh, Haryana



2 Awadh International Journal of Information Technology and Education

Keywords: Self­Reliance, Gandhian Philosophy, Swaraj, Swadeshi and Nai Talim.

INTRODUCTION

In India, Mahatma Gandhi is acknowledged as the Father of the Nation and in world also

he is renowned as one of the most influential figures of the twentieth century. His original

name was Mohandas Karamchand Gandhi and he was born in Porbandar, Gujrat in 1869.

His contribution in the freedom of India is non­comparable. Throughout his life he followed

the path of non­violence and using the same path he led the Indian Freedom Movement and

ultimately he became the architect of India’s Independence by following his path of non­

violent resistance. Today also he is remembered for his ideas and his ideas are still inspire the

youth in not only political matters but for societal and individual transformations in Indian

society. The main idea behind Gandhi’s philosophy was the principle of self-reliance

(Swavlamban), and same he used during the freedom struggle of India. As per him self­

reliance is the true freedom. His idea of freedom included freedom from prevalent practices of

dependence, exploitation and moral degradation along with colonial domination.

� Generally self­reliance is considered as an economic necessity but for Gandhi G, it

was a more than that. For him it was a cultural, ethical and spiritual ideal that aimed

to strengthen the every individual and thus ultimately the whole nation. However,

he had an extended vision far beyond mere political liberation to a profound

philosophy of self­reliance. He treated this philosophy as the path to strengthen the

human soul. He advocated this concept of self­reliance and it can be realized in his

principles of Swadeshi (self­sufficiency) and Swaraj (self­rule). Gandhi ji used this

philosophy not as a strategy to fight with British colonialism but also as a holistic

approach to the strengthen the Indian citizens.

� Gandhi’s concept of self­reliance was rooted in the idea that original freedom starts

with the soul (the Atman) and is in Indian philosophy the Atman is liberated from

external dependencies through self­discipline and ethical living. In his writings in,

Hind Swaraj (1909), he criticised materialism of modern civilization and advocated

simplicity and self­ sufficiency as the bases for empowerment. The Henry David

Thoreau and Leo Tolstoy influenced his ideas strongly.

� Gandhi ji advocated self­reliance to be followed at both personal and communal level

and suggested that the individuals should fulfil their needs through village functioning

and skills like spinning cloth as self­sufficient units to save them from economic

exploitation. Gandhi’s struggle for India’s independence was strongly connected with

his concept of Swaraj or self­rule. But Swaraj, in his view, extended far beyond political

independence. He argued that political freedom without self­reliance would be hollow.

� A country like India could not be truly free if it remained economically dependent,

culturally alienated and morally enslaved. Thus, for Gandhi, Swaraj was a condition

of inner strength, where individuals and communities developed the capacity to
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sustain themselves and live in harmony with truth (Satya) and non­violence (Ahimsa).

Self­ reliance, was both a prerequisite and an outcome of Swaraj. Gandhi firmly

believed thatwhen individuals became self­sufficient in thought, action and livelihood,

they empowered not just themselves but also the larger community.

� Self­reliance was a process of empowering the soul by liberating it from fear,

dependency and greed. In the context of British colonialism, which destroyed Indian

Economy by dismantling its industries and fostering dependency, the concept of self­

reliance became a revolutionary tool. As mentioned by Parekh (1997), “The Swadeshi

movement, promoting local production, challenged British economic dominance,

while Swaraj emphasized self­ governance through self­control.”

DIMENSIONS OF SELF­RELIANCE

One of the most visible symbols of Gandhi’s vision of self­ reliance was the charkha (spinning

wheel), which might appear as a simple tool for producing yarn. In colonial India, the textile

industry had been systematically destroyed by British policies, forcing Indians to depend on

imported cloth.

� Economic Dimension: Gandhi urged Indians to spin their own yarn and weave

their own cloth for reclaiming economic autonomy in India. This way Khadi became

a source of not only an economic sustainability but also a source of a spiritual practice.

For Gandhiji act of spinning was an act of discipline, exercise, simplicity and dignity

of labour. Gandhiji wanted to make the Indians feel a sense of pride in self­sufficiency

by promoting khadi and wanted to reduce dependency of Indians on foreign goods

by promoting local industries. Thus by giving them meaningful work, ordinary

Indian, especially the rural poor people were empowered. For Gandhi ji it was

economic nationalism.

� Spiritual Dimension: Gandhiji argued that individuals lost their sense of freedom

and inner strength when they are solely dependent on materials and for him it was

only a sign of a deeper moral dependence. According to him, real empowerment was

inculcating the values like non­violence, simplicity, courage, faith in truth. Gandhi

ji was inspired with the Bhagavad Gita, which created him disinterest for material

desires and a commitment to righteous action. He believed that for self­reliance every

individuals should cultivate self­control and discipline. To attain the power to stand

against oppression and to live life successfully in harmony with others one will

have to overcome the feeling of fear and greed.

� Behavioural Dimension: Gandhi ji said that mere spinning cloth or producing

food was not the true Self­reliance. For him it was about spinning the threads of

one’s own character and making ones morally sound rather than depending on

materialistic articles. Gandhi’s philosophy of self­reliance advocated to strengthen

the soul i.e. an inner awakening that gave individuals the boldness to face injustice
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without hatred and to build societies based on love and cooperation. Through khadi

and the charkha, he emphasized that self­reliance was not about isolation but about

strengthening the foundation of society through cooperative effort and dignity of

labour.

HISTORICAL CONTEXT

Gandhi’s vision of self­reliance was a direct response to the economic and social devastation

caused to Indian Society and economy by British colonialism in India. British East India

Company and later the British Crown, transformed India into a supplier of raw materials

for the factories in Britain that led to the failure of indigenous industries.

� According to Chandra (1989), “The textile sector that was considered once a vibrant

network of handloom weavers, replaced by cheap British imports.” This

transformation led to the widespread unemployment and poverty among artisans

throughout Indian subcontinent. On the other hand by the late 19th century, the

colonial policies like the Zamindari system forced farmers into cash­crop agriculture

that led to the occasional famines and rural indebtedness.

� The Swadeshi Movement in India was started after the incident of 1905 partition of

Bengal as a nationalist protest against British goods. Gandhiji returned India in

1915 with his bad experiences in South Africa related to racial discrimination. The

self­reliant communities were established by him at Phoenix Settlement (1904) and

Tolstoy Farm (1910), practicing manual labor and communal production. These

experiments shaped his approach to India’s freedom struggle, where self­reliance

became a weapon of non­violent resistance.

� Gandhi’s Non­Cooperation Movement (1920–1922) urged Indians to boycott British

goods and institutions, promoting khadi (handspun cloth) as a symbol of economic

independence. The Swadeshi movement, which was formalised in 1905, gained

momentum under Gandhi, reducing reliance on British imports by up to 25% in

some sectors by the 1920s (Sarkar, 1983). The Salt March of 1930, where Gandhi and

followers produced salt to protest against British monopolies, symbolised self­reliance

in meeting basic needs of the Indian citizens. As mentioned by Ambedkar (1945),

“Gandhi’s vision addressed not only economic exploitation but also social injustices

like untouchability, integrating self­ reliance with social reform to empower

marginalised communities.”

Thus, it can be said that the historical context of colonial oppression necessitated

Gandhi’s concept of self­reliance that later on empowered individuals and communities

to reclaim dignity and agency.

SELF­RELIANCE IN EDUCATION AND COMMUNITY

Gandhiji accepted education as an essential means of developing the sense of self­reliance

among citizens as well as students of India. He put forward the idea of Nai Talim (Basic
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Education) which had an objective of promoting the feeling of self­reliance by combining

the physical work with intellectual and moral development. He believed that the main

objective of education should not be merely producing job­seekers. Education should create

such individuals who could develop balance and harmony between productivity and their

environment. The concept of Nai Talim given by Gandhi ji stressed upon learning through

self­sufficiency in basic needs , making craft, and developing moral values. In such education,

students were engaged in productive work, like spinning, agriculture and carpentry. The

students used to understand the importance of labour and independence along with getting

mastery in various skills. Gandhi’s concept of self­ reliance was further extended to the

community level, where he introduced the vision of self­ sufficient villages. He always said

that India lives in its villages and therefore the regeneration of rural life was central to

national regeneration. In his model of development, villages would become integral parts of

self­reliance. These villages can produce their own food, clothing and other basic necessities

through the practices of decentralised governance and cooperative living. This concept of

Gram­Swaraj or village self­governance given by Gandhiji was not to refuse the modernity

but it was for the sustainable living rural people. According to him blind urbanisation and

industrialisation would ultimately create inequality, increase exploitation and give way to

moral decline among citizens.

� Economic Dimensions: Gandhi’s economic vision of self­reliance aimed to counter

colonial exploitation through Swadeshi and village­centric development. Kumar

(1994) points out that Swadeshi promoted local production, particularly of khadi, to

revive cottage industries and provide employment to millions. Meanwhile, the charkha

became a symbol of economic empowerment in India, enabling individuals to produce

their own cloth and reduce dependence on British textiles. Pyarelal (1956) mentioned,

“Gandhi envisioned self­sufficient villages as economic units, producing essentials

like food, clothing, and tools locally to eradicate poverty and urban dependency. He

opposed large­scale industrialization, which he saw as exploitative and

environmentally harmful, favoring labor­intensive methods using local resources.

Gandhi’s initiatives e.g. the All India Spinners Association (1925), boosted khadi

production, employing over 4 million people by the 1940s and challenging British

markets. According to Guha (2000), “His model emphasized sustainability, advocating

eco­friendly practices like well irrigation over large dams.

� Political and Social Dimensions: Swaraj was politically based on self­reliance in

which self­discipline and moral authority were essential in self­government (Parel,

2006). Gandhi suggested village panchayats as decentralized democratic units, which

gave power to locals to control a centralized bureaucracy. This projection was in line

with his anarchic principles to reduce the role of the state in order to create self­

directed communities. Self­reliance socially solved inequalities by empowering such

marginalized groups as the Harijan (untouchables) and women by educating them

and teaching professional skills (Ambedkar, 1945). By eliminating untouchability,
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encouraging inclusiveness and self­ sufficiency amongst communities, Gandhi in

his ashrams such as Sabarmati advocated social harmony. Satyagraha enabled the

masses to work together in a non­violent manner which made action as a weapon of

social and political transformation (Bondurant, 1988). By connecting the notion of

political freedom with social reforms, the ideas of Gandhi prompted the peaceful and

progressive coexisting communities that can resist oppression and at the same time

promote ethical principles.

MODERN RELEVANCE OF SELF­RELIANCE

The concept of self­reliance as propounded by Gandhi remains important in the present

globalized world. The industrialization race that is blind with urbanization that are dependent

on global supply networks usually breeds issues and exposes nations to crisis, experienced

in the periods of pandemics and economic recessions. The ideas of Gandhi on production on

the local level and on the decentralized economies are observable in the modern trends of

sustainability, the circular economy, and the ideas of Atmanirbhar Bharat (self­reliant India).

The concept of spiritual self­reliance is even more genuine as ascertained by Gandhi as seen

in the contemporary life that is filled with increasing pressures of consumerism and material

reliance. His teachings explain that it is not wealth and external force which make him real

empowered but simplicity, living morally and training inner power. In the modern age of

globalization, inequality and environmental crisis, the vision of self­reliance of Gandhi is

still topical. Swadeshi is reflected in the Atmanirbhar Bharat program of India, which was

initiated in 2020, and it aims to decrease the reliance on imports, as well as ensuring the

increased production of local products (Government of India, 2020). Similarly, when it

comes to the problem of climate change, the vision of the village self­ reliance and the ecological

balance of Gandhi can give us the tips of how to create sustainable societies. Internationally,

too Sustainable Development Goals set by the United Nations goes hand in hand with the

idea of sustainability central to Gandhi and its promotion of environmentally friendly actions

in fighting climate change (United Nations, 2015). The Open­source movements and the

community based development is in line with the vision of Gandhi of joint self­reliance as he

gave power to people through the sharing of knowledge. His village­based model also inspired

rural entrepreneurship programs that deal with poverty and migration, which result in

strong communities (Drèze and Sen, 2013). His criticism of materialism is brought back by

anti­consumerism movements, which advocates moral economies.

CONCLUSION

The concept of self­reliance among rural population as espoused by Mahatma Gandhi is a

burning and rationalistic idea to solidify the human soul with economical, ethical and

political self­sufficiency. He offered a full set of rules by introducing Swadeshi (self­ sufficiency)

and Swaraj (self­rule) which encroaches its historical environment by confronting universal

problems of dependency, inequality and moral disengagement. His Ahimsa (non­ violence)
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and Satya (truth) philosophy stressed that the key to any empowerment lies in the inner self

mastery, in getting them to act in harmony with the ethical norms. Concerning the economic

side of his philosophy of development, he recommended the use of Khadi and cottage industries

which were sources of empowerment to villagers besides preserving dignity and environment.

Self­ reliance concept encouraged social equality and decentralised government through

empowering the marginalized groups and creating cohesive societies. When we attempt to

draw parallels between the ideas of Gandhi with the current globalised world, we observe

that the ideas are echoed in such movements as the Atmanirbhar Bharat of India. With

solutions to environmental crises, encouraging sustainable development programs and

economic inequalities; we are following his thoughts of Self­reliance directly. Hence, the

Self­ reliance vision of Gandhi enables the soul of the Indian citizens through the inspiration

of meaningful life, harmony and by enlightening the world to a just and sustainable future.
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ABSTRACT

Mental fitness has become an essential component of overall well­being in the context of modern life and

workplace environments. Rapid technological advancements, increasing job demands, globalization, and

evolving social expectations have significantly altered the nature of work. While these changes have

enhanced productivity and efficiency, they have also contributed to rising levels of stress, burnout, anxiety,

and other psychological issues among employees. This paper explores the concept of mental fitness,

identifies key challenges faced by individuals in modern workplaces, and reviews existing literature on

workplace mental health. It further examines the impact of organizational culture, work­life imbalance,

and digital overload on psychological well­being. The paper proposes evidence­based strategies at individual,

organizational, and policy levels to enhance mental fitness. The findings emphasize that a holistic and

proactive approach is necessary to promote sustainable mental health and productivity in contemporary

work environments.

Keywords: Mental Fitness, Workplace Stress, Digitalization, Organizational Culture, Physical

Activities.

INTRODUCTION

The 21st century workplace is characterized by dynamic changes driven by globalization,

digital transformation, and economic competitiveness. These changes have redefined job

roles, expectations, and work environments. While technological innovations such as artificial
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intelligence, remote working platforms, and digital communication tools have improved

efficiency, they have also blurred the boundaries between work and personal life.

Mental fitness refers to an individual’s ability to cope effectively with stressors, maintain

emotional balance, and function productively in daily life. It is not merely the absence of

mental illness but encompasses resilience, emotional regulation, cognitive flexibility, and

psychological well­being. In recent years, mental health concerns have increased significantly

across professions. Employees are increasingly experiencing stress due to heavy workloads,

tight deadlines, and constant connectivity. The rise of remote work, especially after the

COVID­19 pandemic, has further complicated the work­life balance, leading to increased

isolation and burnout.

Mental fitness in modern life is shaped by the dynamic interaction of workplace stress,

digitalization, organizational culture, and physical activity patterns. Increasing job demands

and performance pressures often lead to workplace stress, which directly affects emotional

stability and cognitive functioning. The rapid expansion of digitalization, while enhancing

efficiency, has intensified this stress through constant connectivity, information overload,

and reduced opportunities for psychological detachment from work. At the same time,

organizational culture plays a critical moderating role; supportive, inclusive, and flexible

work environments can buffer the negative effects of stress and digital overload, whereas

rigid or unsupportive cultures tend to amplify them. Additionally, modern work routines

often promote sedentary lifestyles, limiting physical activity, which is essential for regulating

mood, reducing anxiety, and maintaining overall mental well­being. Thus, these factors are

deeply interconnected, collectively influencing an individual’s ability to maintain mental

fitness, highlighting the need for a holistic approach that integrates healthy work

environments, balanced technology use, and active lifestyles.

Understanding the relationship between modern workplace conditions and mental fitness

is essential for designing interventions that promote well­being. This paper aims to analyze

these challenges and propose practical solutions based on existing research.

LITERATURE REVIEW

When we go through different studies and research­ based paper a detailed and dynamic

relation is observed between mental fitness and workplace related evolving factors. Few of

them are described here:

Mental fitness is understood as a dynamic state of psychological well­being that enables

individuals to cope with stress, work productively, and contribute to society. According to

the World Health Organization (2022), mental health is not merely the absence of mental

illness but includes emotional resilience, well­being, and effective functioning. Positive

psychology frameworks emphasize strengths such as optimism, adaptability, and self­

regulation as core components of mental fitness (Seligman, 2011).
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Workplace stress has been extensively studied in occupational psychology. Hans Selye

(1976) introduced the concept of stress as a physiological response to environmental demands.

Later, Christina Maslach and Susan E. Jackson (1981) conceptualized burnout as a syndrome

consisting of emotional exhaustion, depersonalization, and reduced personal accomplishment.

Empirical studies indicate that chronic workplace stress significantly contributes to burnout,

which negatively affects job performance and well­being (Maslach & Leiter, 2016).

The transactional model of stress proposed by Richard S. Lazarus and Susan Folkman

(1984) emphasizes that stress is not only a function of external events but also of individuals’

perceptions and coping mechanisms. This model highlights the role of cognitive appraisal

in determining whether a situation is perceived as stressful, thereby influencing mental

fitness.

With the rise of digital technologies, the concept of technostress has gained prominence.

Research suggests that constant connectivity, information overload, and pressure to respond

quickly contribute to psychological strain (Tarafdar et al., 2015). Employees often experience

“telepressure,” which reduces recovery time and increases emotional exhaustion (Barber &

Santuzzi, 2015).

Work–life balance has been a central theme in organizational research. Jeffrey H. Greenhaus

and Nicholas J. Beutell (1985) defined work–family conflict as a form of inter­role conflict

where demands from work and family domains are incompatible. Studies have consistently

shown that such conflicts lead to stress, decreased job satisfaction, and poor mental health

(Allen et al., 2000).

Organizational culture plays a significant role in shaping employee mental health.

Supportive work environments characterized by trust, recognition, and participation are

associated with lower stress levels and higher job satisfaction (Kelloway & Day, 2005).

Conversely, toxic work environments increase the risk of anxiety, depression, and burnout.

Research has established a strong link between physical activity and mental fitness. Regular

exercise has been shown to reduce symptoms of anxiety and depression while improving

cognitive functioning and mood (Ratey & Loehr, 2011). Sedentary work patterns, common

in modern workplaces, are therefore a risk factor for poor mental health.

Recent studies emphasize proactive and technology­driven approaches to mental health.

Digital mental health interventions, employee wellness programs, and mindfulness­based

stress reduction (MBSR) techniques have shown promising results in improving psychological

well­being (Aikens et al., 2014). Organizations are increasingly integrating mental health

initiatives into their policies to enhance employee resilience and productivity.

CHALLENGES TO MENTAL FITNESS IN MODERN LIFE AND WORKPLACE

Modern life style and workplace culture create multidimensional challenges before an

individual, including:
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1. Increased Workload and Performance Pressure

Modern workplaces emphasize productivity and efficiency, often leading to excessive

workloads. Employees are expected to meet high­performance standards, which can result

in chronic stress and burnout.

2. Digital Overload and Constant Connectivity

The widespread use of smartphones, emails, and collaboration tools has created a culture of

constant availability. Employees find it difficult to disconnect from work, leading to mental

fatigue and reduced personal time.

3. Work–Life Imbalance

The integration of work into personal life has made it challenging to maintain boundaries.

Remote work, while offering flexibility, often leads to extended working hours and reduced

family time.

4. Job Insecurity and Economic Uncertainty

Rapid technological changes and automation have created uncertainty in job markets. Fear

of job loss and financial instability contributes significantly to anxiety and stress.

5. Social Isolation and Reduced Interpersonal Interaction

Remote work environments can lead to feelings of isolation and loneliness. Lack of face­to­

face interaction reduces social support, which is essential for mental well­being.

6. Stigma Around Mental Health

Despite growing awareness, mental health remains stigmatized in many workplaces.

Employees often hesitate to seek help due to fear of discrimination or negative career

consequences.

7. Sedentary Lifestyle and Physical Health Issues

Modern work often involves prolonged sitting and limited physical activity. This sedentary

lifestyle is associated with both physical and mental health problems.

8. Role Ambiguity and Lack of Control

Unclear job roles and lack of autonomy contribute to stress and dissatisfaction. Employees

who feel they have little control over their work are more likely to experience burnout.

IMPACT OF POOR MENTAL FITNESS

Poor mental fitness can have significant and far­reaching consequences for both individuals

and organizations. At the individual level, it often leads to chronic stress, anxiety, burnout,

reduced concentration, and impaired decision­making, which negatively affect personal well­

being and overall quality of life. Individuals may also experience physical health problems

such as fatigue, sleep disturbances, and weakened immunity, along with strained



The Workplace and Modern Life: Challenges and Solutions to Mental Fitness 13

interpersonal relationships. At the organizational level, poor mental fitness among employees

results in decreased productivity, increased absenteeism and presenteeism (being physically

present but mentally disengaged), higher turnover rates, and reduced work quality. It can

also lead to low morale, poor teamwork, and a negative workplace climate, ultimately affecting

organizational performance and profitability. Therefore, maintaining good mental fitness is

not only essential for individual health but also critical for the effectiveness and sustainability

of organizations.

STRATEGIES TO REGULATE THE MENTAL HEALTH

Mental fitness is not achieved in a single day; it requires continuous and consistent effort to

maintain psychological well­being. Therefore, both individuals and organizations must adopt

collective, cooperative, and sustained strategies to monitor, support, and enhance mental

fitness, especially in the face of its growing challenges in modern life.

Individual­Level Strategies

1. Mindfulness and Emotional Regulation: Practices such as meditation, yoga, and

deep breathing help individuals manage stress and improve focus.

2. Physical Activity: Regular exercise enhances mood, reduces anxiety, and improves

overall mental health.

3. Time Management and Goal Setting: Effective planning and prioritization reduce

workload stress and improve efficiency.

4. Digital Detox: Limiting screen time and setting boundaries for work­related

communication can help reduce technostress.

5. Seeking Professional Support: Counselling and therapy provide structured support

for managing stress and emotional challenges.

6. Building Resilience: Developing coping skills and maintaining a positive outlook

enhances mental fitness.

Organizational­Level Strategies

1. Promoting Work–Life Balance: Organizations should implement flexible work policies

and encourage employees to take regular breaks.

2. Mental Health Awareness Programs: Training sessions and workshops can reduce

stigma and promote help­seeking behaviour.

3. Supportive Leadership: Managers should adopt empathetic leadership styles and

provide emotional support to employees.

4. Workload Management: Realistic goal­setting and fair distribution of tasks can

prevent burnout.

5. Employee Assistance Programs (EAPs): Providing access to counselling services

and mental health resources within organizations.
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6. Positive Work Environment: Encouraging collaboration, recognition, and open

communication fosters a healthy workplace culture.

Policy­Level Interventions

1. Implementation of Mental Health Policies: Governments and organizations should

establish clear guidelines for workplace mental health.

2. Legal Protection and Rights: Ensuring employees’ rights to mental health support

and safe working conditions.

3. Integration of Technology: Using digital tools for early detection of stress and

providing accessible mental health services.

4. Public Awareness Campaigns: Promoting mental health awareness at a societal

level to reduce stigma.

CONCLUSION

Mental fitness is a crucial aspect of overall well­being in modern life and workplace

environments. The challenges posed by increased workloads, digitalization, work­life

imbalance, and social isolation require immediate attention. Addressing these issues demands

a comprehensive approach involving individuals, organizations, and policymakers.

By adopting proactive strategies such as promoting work­life balance, fostering supportive

workplace cultures, and encouraging mental health awareness, it is possible to enhance

mental fitness and improve productivity. Future research should focus on developing

innovative interventions and evaluating their effectiveness in diverse work settings.
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The emergence of educational environment goes beyond simple technological progress, for mentally

transforming the learning experience. AI’s function goes beyond convention mal teaching approaches,

providing tailored learning experiences and catering to variety of educational requirements. it improves

educational practices, fostering key skills like computation robotics . This article prepares for an in­depth

analysis of AI’s influence in contemporary education. It highlights the importance of a comprehensive

grasp of  AI literacy, and critical thinking abilities, exploring their effects, challenges, and prospects in

influencing the future of education. While earlier studies have suggested the significance of acknowledging

AI’s role in education and proposed initial frameworks (Chan, 2023), the current analysis argues that

two essential skills are vital for the future of learning in a world that embraces AI. Consequently, this

paper is a theoretical exploration of the optimal ways to incorporate AI into the classroom, emphasizing

higher education. Although this suggests that it is mainly applicable to adult learners, it is thought to

also be beneficial for kids.
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piece explores the diverse functions of AI in educational settings, emphasizing especially the

importance of prompt engineering, proficiency in AI, and the development of critical thinking

abilities. The emergence of educational environment goes beyond simple technological

progress, for mentally transforming the learning experience. AI’s function goes beyond

conventional teaching approaches, providing tailored learning experiences and catering to

variety of educational requirements. it improves educational practices, fostering key skills

like computation robotics. Additionally, AI has demonstrated considerable potential in

delivering prompt support for children with special educational requirements , enhancing

both their educational experiences and every day activities.  (Zawacki­Richter et al., 2019). 

Technologies in information, especially artificial intelligence (AI), are transforming

contemporary education.

Several uses of AI in education have developed. For example, Khan Academy provides

Khanmigo, an AI tutor utilizing GPT­4 features, offering tailored educational assistance and

smart feedback in multiple areas, such as math, coding, and language studies. Likewise,

Duolingo, a platform for language acquisition, employs advanced AI technologies to enhance

the experiences of learners (Bicknell et al., 2023). FlyTek provides smart evaluation systems

designed for different grading situations, such as China’s national college entrance exam

(iFlyTek, 2024). AI­enhanced learning management systems (LMS), including Absorb LMS

and Docebo, provide various AI functionalities to aid educational activities, like smart content

generation, automation of administrative tasks, and customized learning experiences (Leh,

2022).

This article prepares for an in­depth analysis of AI’s influence in contemporary education.

It highlights the importance of a comprehensive grasp of AI literacy, and critical thinking

abilities, exploring their effects, challenges, and prospects in influencing the future of

education. While earlier studies have suggested the significance of acknowledging AI’s role

in education and proposed initial frameworks (Chan, 2023), the current analysis argues

that TWO essential skills are vital for the future of learning in a world that embraces AI.

Consequently, this paper is a theoretical exploration of the optimal ways to incorporate AI

into the classroom, emphasizing higher education. Although this suggests that it is mainly

applicable to adult learners, it is thought to also be beneficial for kids

THE EMERGENCE OF AI IN EDUCATION

The launch of ChatGPT (currently one of the most advanced ChatGPT, a cutting­edge AI

chatbots developed by OpenAI, in November 2022 is greatly changing significantly altering

the educational education landscape, signaling marking the beginning of a new age era in

the methods of learning and teaching.

Additionally, LLMs have demonstrated significant ability in assisting students with special

needs. They offer tailored tools and resources that address various learning difficulties,

enhancing accessibility and inclusivity in education (Garg & Sharma, 2020). Learners who
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may have struggled to keep pace in traditional classroom environments can now take

advantage of AI’s capacity to customize content and presentation to their unique

requirements, thus dismantling obstacles to education and promoting a more inclusive

learning environment (Rakap, 2023).Integrating language models, such as GPT, into

educational systems offers more than a mere enhancement; it may eventually become a crucial

element of modern teaching and learning methods. Embracing this AI­centric approach

comes with certain challenges, yet its benefits for students, instructors, and the broader

educational system are substantial, as highlighted in comprehensive studies by Farhi et al.

(2023), Fullan et al. (2023), and Ottenbreit­Leftwich et al. (2023). ChatGPT integration in

educational settings marks a significant step forward in creating a more tailored, diverse,

and successful learning environment, preparing students for both the current academic

demands and the evolving needs of the future.

METHODOLOGY

This paper engages in a theoretical discussion about the suitable use of AI in relation to the

necessary skillset involved. The information is based on extensive informal discussions with

students and educators at the Department of Economics from one university, specifically the

Central university in Delhi, as well as the author’s own teaching experience there. The

objective of a narrative literature review is to gather supplementary information, clarification,

and optimal methods to improve comprehension, ultimately yielding actionable suggestions

for higher education. Informal conversations with students and staff were unstructured

and gathered where possible in the early days of AI adoption to compile a comprehensive

and reliable portrait of the overt and subtle views, apprehensions, opportunities, and typical

usage of the technology.

As a result, the program incorporated a variety of discussion formats, including teacher­

student dialogue in classrooms with multiple classes, student­led discussions in the main

room and smaller groups, one­on­one conversations with students during breaks, lunch

meetings with professors and teachers, and the collection of written correspondence on the

topic during university meetings. When considered collectively, this information was sufficient

to develop a cohesive comprehension of the current climate regarding attitudes and

applications of AI.

AI IN THE CLASSROOM

Artificial Intelligence has a broader relevance, extending beyond paper creation, and also

possesses the potential to develop innovative classroom experiences. Despite being relatively

uncommon for educators to fully embrace and integrate AI in their classroom teaching, a

few have already taken the initiative and implemented the technology in various

forms.Conversations with teachers have revealed that their reluctance to use AI tools in the

classroom stems primarily from a lack of knowledge about them and concerns that they will



18 Awadh International Journal of Information Technology and Education

misuse them if employed. Meanwhile, students may lack proficiency, and if teachers do not

view themselves as professionals, this worsens the situation. Despite ICT being an extremely

relevant topic that receives a considerable amount of attention in the scientific community,

practitioners frequently fall behind as there are currently no workshops or programs available

to assist both teachers and students in enhancing their skills in this area. As digital

advancements and AI technology are evolving at a rapid pace, many people believe that it is

extremely challenging to keep up with the latest developments.

Several recommendations could assist in addressing these issues and potentially cultivate

an AI­driven culture within classrooms.

The school could offer workshops designed to inform teachers about AI developments and

the educational tools available to support the creation of an inclusive classroom environment

that incorporates AI.

Regular Updates: Outlets such as newsletters, lunch meetings, and online events could

be used to keep staff and lecturers informed about the latest tools, apps, and approaches that

are beneficial for their lectures. Currently, the school does not offer financial assistance for

training on AI subjects, so if staff members wish to take action, they must do so independently.

A budget should be allocated to support employee education in their field of work. It would

be mistaken to assume that employees would have to be asked to acquire a language or

another crucial skill, such as operating a student administration system, solely in their

personal time without any financial support. Currently, however, the institution’s situation

with AI is this. Yet, at the moment this is how the institution is faring with AI.Currently,

aside from the “AI guidelines” for students, there are no written guidelines, tips, tricks, or

suggestions for utilizing AI effectively in the work and school environment available. They

could offer some guidance.

It would be prudent to establish paid roles that combine the benefits of internal

“freelancers” driven by intrinsic motivation with the expertise of external specialists who

can influence AI culture within the institution. This aligns with the third proposal indicating

that AI would require a budget.

AI LITERACY IN THE CLASSROOM

AI literacy is now a fundamental aspect of modern education. At its core, it revolves around

grasping and being able to interact efficiently with AI technology. It involves not only

technical expertise but also an understanding of the ethical and social consequences of AI.

In today’s classrooms, AI proficiency extends far beyond conventional educational

frameworks, empowering students with the abilities to explore and reap the benefits of AI in

numerous areas of life and career. This marks a fundamental change in education, with

comprehending AI being as important as reading, writing, and arithmetic (Zhang et al.,

2023).
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Policymakers and educators are now acknowledging the significance of AI literacy and

incorporating it into curriculums and educational approaches (Casal­Otero et al., 2023; Chiu,

2023). This integration is still in its early stages, with schools looking at different methods

to teach this complex and constantly changing set of skills. The difficulty arises in conveying

not only technical information but also in cultivating a more profound comprehension of

AI’s far­reaching influence – whether it affects a social, psychological, or economic sphere.

AI ETHICS

Comprehending the fundamental principles of AI, its constraints and hazards, as well as its

potential applications and pitfalls, should result in a thoughtful comprehension of its ethics.

Both students and teachers should cultivate a sense of justice that guides them in finding a

virtuous way to implement AI models in educational contexts.

Research has demonstrated that early introduction to technology concepts can have a

substantial impact on the career trajectories and readiness for the future of students

(Bembridge et al., 2011; Margaryan, 2023). Introducing AI literacy to students at a young

age establishes a basic understanding which lays the groundwork for more complex learning

and practical use in subsequent educational and career phases. It is essential that a generation

adopts AI literacy early on, enabling them to not only effectively utilise AI but also innovate

and take charge in an increasingly technology­driven environment. Acquiring AI literacy at

schools and universities should be a fundamental aspect of every student’s education. In

addition to academic success, its purpose encompasses preparing students for a future where

AI is widespread. Across careers ranging from science and engineering to arts and humanities,

an understanding of AI will be a highly valuable asset, allowing individuals to work

effectively and ethically alongside AI technologies. In this context, AI literacy is not only an

educational goal but also an essential life skill for the twenty­first century. An overview is

provided of machine learning, a core part of AI, which is understood through its technical

foundations and machine learning. Understanding this involves grasping various machine

learning types (supervised, unsupervised, reinforcement learning) and fundamental

algorithms. This can also be enhanced through more technical underpinnings, such as an

introduction to programming with artificial intelligence.

Effective Data Management: Examining the significance of data in AI, how AI systems

are trained with data, and measures to safeguard against data theft and privacy issues.Real­

world applications of artificial intelligence are being implemented in fields including

healthcare, finance, transportation, and entertainment, as discussed in AI in Practice. The

implications of AI implementation should comprise its advantages and difficulties.

Understanding Human­AI Interaction: This involves exploring how humans and AI systems

can collaborate effectively, encompassing subjects such as human­in­the­loop systems, AI

augmentation, and the potential future of work with AI.Exploring the role of artificial
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intelligence in creative processes, including art, music, and writing, and examining the

consequences of AI­generated content.An overview of the regulatory and policy landscape

surrounding AI is provided, encompassing discussions on AI safety, standards, and

international perspectives. Hands­on experience involves practical exercises, case studies, or

projects that enable students to implement AI concepts and tools in real or simulated settings.

The principles of designing and developing AI involve creating ethical, responsible, and

sustainable systems. This also encompasses the risk of biased AI and its effects on society.

Making AI literacy accessible to everyone involves adapting content so that it is

comprehensible to individuals from a wide range of backgrounds, rather than just those

with a technical or scientific background. The teacher guides students in exploring scenarios,

highlighting potential areas of difficulty. Explicit reflection: The teacher helps students to

think through certain scenarios and where the potential pitfalls lie. The teacher gives

qualitative feedback, acknowledging students’ good work and providing a review of their

progress. Praise and feedback: The teacher provides acknowledgments where good work

has been done and gives a qualitative review on how the student is doing. The teacher

recommends different approaches for students to effectively collaborate with AI, promoting

its responsible use. Modifying activity: The teacher suggests alternative strategies how students

can beneficially work with AI, thereby fostering responsible use. Clear instructions and

defined tasks enable students to learn how to use AI effectively and navigate the digital

world. Direct instruction: Through providing clear tasks and instructions, students learn

how to navigate the digital world and how AI can be used.

SUMMARY OF MAIN CHALLENGES AND OPPORTUNITIES OF AI IN
EDUCATION

Education significantly benefits from and is also challenged by the integration of artificial

intelligence. Among the key challenges are the ongoing requirements for professional

development of educators in both AI technologies and pedagogical practices. Curricula need

to be restructured to include AI literacy, and teachers require training in AI integration and

prompt engineering. This multidisciplinary approach incorporates computer science, ethics,

and critical thinking. AI developments are advancing at a rapid pace, which may cause

educators to fall behind, ultimately resulting in potential classroom management problems

if students gain more knowledge than their teachers.

Providing equal access to AI technology is vital to close the digital gap and avert

educational disparities. Investing in technology and fair access policies is essential, particularly

for disadvantaged regions. A further challenge lies in preventing AI biases, necessitating the

use of diverse, inclusive training datasets and educating educators on bias recognition. It’s

crucial to strike a balance between AI use and human interaction to prevent social isolation

and foster the development of social skills.

Integrated education opportunities with AI include personalized learning systems that

adapt to individual students’ needs, accommodating different learning styles and cognitive
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states. Artificial intelligence can provide assistance to students with special requirements,

such as language processing or sensory impairments, via resources like AI­driven speech

recognition systems. Development of ethical AI requires a focus on transparency, unbiased

content, and privacy­respecting practices. Artificial intelligence facilitates creative content

distribution, including virtual and augmented reality, and assists in educational management

and policy development. This promotes collaborative learning, linking students worldwide

and overcoming cultural differences.

ENHANCING AI LITERACY

A nuanced approach is essential in the quest to boost AI literacy in the classroom and

academic settings. Developing AI literacy courses would be a valuable asset. The existing

curriculum should incorporate these courses, which would cover key AI concepts, ethical

factors, and real­world applications. It is essential to adopt an interdisciplinary approach,

incorporating AI literacy across diverse subjects to demonstrate its far­reaching effects. The

significance of AI as an educational resource in future education systems should not be

disregarded. Personalized learning can be transformed by incorporating AI­driven educational

tools, adapting to students’ unique learning styles and requirements. Machine learning

algorithms can also perform the role of a teaching assistant, helping with grading, providing

feedback, and creating engaging interactive learning activities. In addition, its contribution

to research and project­based work should be promoted, enabling students to employ AI for

data analysis and the exploration of novel concepts, while cultivating a critical and ethical

mindset.The proficiency of an educator in AI is equally crucial. Providing ongoing training

and workshops for educators will keep them informed about the current developments in

AI technology. Setting up peer learning networks and collaborations with AI specialists can

close the divide between theoretical knowledge and real­world application, making education

more engaging. At the heart of these initiatives is the promotion of a critical and ethical

perspective on AI. Contemplating AI’s societal impact should be a crucial aspect of the learning

process, incorporating ethical discussions. Case studies and hypothetical scenarios can be

used to investigate the potential advantages and difficulties of AI implementations.

Additionally, evaluations in AI literacy should assess not only technical expertise but also

the capacity to critically assess the role and influence of Artificial Intelligence. The collaboration

between lecturers and students is crucial for the effective integration of prompt engineering

into the educational system. Collaborative sessions conducted across the entire class, where

both students and teachers’ team up, can be highly effective in experimenting with various

prompts. These sessions should concentrate on determining which types of prompts produce

the best outcomes for various learning objectives and AI applications. Exchanging knowledge

on what is effective and what is not can foster a shared comprehension and improvement of

methods. These collaborative exercises also promote a community of learning, where both

teachers and students benefit from each other’s achievements and obstacles. Developing

exercises for every educational module that use prompt engineering techniques is a further
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crucial step. The exercises should be created to align with the module’s learning objectives,

giving students practical experience in using prompt engineering to address problems or

explore subjects. In a literature class, students could employ prompt engineering to either

dissect a text or develop thematic interpretations. In science classes, prompts can be created

to explore scientific concepts or to solve intricate problems. These exercises should motivate

students to experiment with various types of prompts, comprehend the subtleties of each,

and note how slight changes in phrasing or context can modify the AI’s responses.

CRITICAL THINKING WITH AI IN THE CLASSROOM

Workshops can be a valuable resource for developing critical thinking abilities within

contemporary educational settings. These workshops should concentrate on the technical

aspects of AI, as well as cultivating critical thinking skills within the context of AI usage.

Hands­on activities should be incorporated, allowing students and teachers to interact with

AI tools, examine their results, and evaluate their dependability and usefulness. These

workshops may also address topics like detecting biases in AI systems, understanding the

constraints of AI, and assessing the moral consequences of AI choices. Case studies have a

crucial part to play in grasping the ethical ramifications of AI. They should be carefully

chosen to encompass a broad variety of situations in which the ethical implications are

prominent. Students can use these case studies to look at real­world scenarios where AI

decisions result in substantial consequences, prompting them to consider the ethical and

societal implications of AI technologies. Students should be encouraged to engage in

discussions that promote debating various viewpoints, creating a setting where critical

thinking and ethical decision making are valued. Creating institutional pathways for students

and teachers to address their AI­related issues is vital for cultivating a culture of open

communication and ongoing education. These channels can serve as a conduit for ideas,

concerns, and experiences with AI, facilitating their shared discussion and exploration. This

could take the form of online forums, regular get­togethers, or suggestion boxes. These

platforms can serve as incubators for novel ideas on the responsible and effective use of AI in

educational contexts.

Adopting AI in educational settings requires a culture shift. This culture should be founded

on the principles of responsible AI use, ongoing learning, and critical interaction with

technology. This entails not only the deployment of AI tools but also the creation of a

culture that supports the questioning, exploration, and critical evaluation of AI. The culture

should be present throughout the entire institution, including policy development and

classroom activities. Encouraging students to examine and explore the potential and

boundaries of AI can result in a more profound comprehension and sensible utilization of

these technologies. This encompasses facilitating conversations on subjects such as AI’s

influence on job markets, privacy issues, and the implications of AI in decision­making

procedures. Encouraging critical thinking about these topics enables students to gain a
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more detailed understanding of AI, thereby providing them with the skills required to

navigate a world that is heavily influenced by AI.

CONCLUSION

The AI in education is marking a transformative era that is fundamentally redefining teaching

and learning methodologies. This paper has thoroughly investigated the extensive role of

artificial intelligence, with a close look at the subtleties of AI literacy, prompt engineering,

and the cultivation of critical thinking skills within the educational environment. As we

move into this new paradigm, the path, despite offering unparalleled opportunities, is marked

by considerable challenges that require thoughtful consideration and thoughtful strategies.

One of the most compelling prospects provided by artificial intelligence in education is the

personalizing of learning experiences. This technology has demonstrated considerable potential

in facilitating education for students with special requirements, thereby increasing inclusivity

and accessibility in learning settings. Furthermore, the emphasis on AI literacy, prompt

engineering, and critical thinking skills readies students for the intricacies of a technology­

driven world, supplying them with fundamental competencies for the future. These

progressions also create their own set of difficulties. A major concern is the preparedness of

educators in this rapidly changing AI environment. Ongoing and all­encompassing

professional development for educators is vital to guarantee that they can successfully

incorporate AI technologies into their teaching methods. Of equal significance are the ethical

and social consequences of AI in education. Implementing AI systems requires a rigorous

examination of potential biases, adequate safeguards for user privacy and security, and the

promotion of responsible practices. A major obstacle is the availability of AI resources. It is

essential to ensure equal access to these tools in order to stop the increase in educational

inequalities. It is essential to cultivate a critical perspective towards AI among students and

educators in order to utilise these technologies in a responsible manner. The most critical

concern is that both students and educators rely on AI systems without acknowledging

their constraints, such as the possibility that they frequently provide inaccurate information

while presenting it in a convincing manner.

Looking towards the future, several research and development avenues present themselves

as critical to advancing the integration of AI in education:

Future research should investigate effective strategies for incorporating AI literacy into

curricula at multiple educational levels and subject areas. Curriculum Integration: Future

research should explore effective methods for integrating AI literacy across various educational

levels and disciplines. Longitudinal research is necessary to evaluate the long­term effects of

AI integration on academic achievement, teacher performance, and student mental health.

Up until now, this has not been achievable owing to the cutting­edge nature of the technology.

So far, this has not been possible due to the novelty of the technology. The future of education,

enhanced by AI, has tremendous potential, and navigating its intricacies with a focus on

responsible and ethical methods will be essential to achieving its full potential. The current



24 Awadh International Journal of Information Technology and Education

study has proposed that this can be efficiently achieved, among other things, by implementing

AI literacy, expertise in prompt engineering, and critical thinking skills.
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ABSTRACT

Indian Knowledge Systems (IKS) provides an educational framework with a strong cultural foundation

that incorporates narrative wisdom for holistic learning. The Panchatantra, a traditional compilation of

interconnected animal tales written by Vishnu Sharma, has long been used as a strategic and moral

manual that imparts knowledge through entertaining tales. The potential of a few Panchatantra stories

as instructional resources to support reflective teaching methods in teacher preparation programs is

investigated in this paper. Effective teacher training requires reflective teaching, which involves critically

analysing one’s own presumptions, choices, and ethical stances. This research shows how story­based

approaches can enhance teachers’ reflective abilities, ethical sensitivity, and professional judgement by

exposing teacher candidates to narrative reflection, classroom discussion, and moral reasoning based on

Panchatantra narratives. Drawing on literature from narrative pedagogy, IKS applications in education,

and reflective teaching research, this paper positions Panchatantra within contemporary teacher education

discourse and highlights its relevance in developing reflective practitioners aligned with NEP 2020’s

vision of holistic, value­based pedagogy.

Keywords: Indian Knowledge Systems, Panchatantra, Reflective Teaching, Teacher Education,

Narrative Pedagogy.

INTRODUCTION

Teacher education plays a crucial role in preparing educators who are not only pedagogically

competent but also reflective, ethical, and culturally responsive. Since it allows teachers to
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critically analyze their own attitudes, behaviors, and decision­making processes in the

classroom, reflective teaching has become a crucial part of professional development. However,

indigenous knowledge traditions that can provide culturally significant reflection pathways

are rarely integrated into reflective practices in teacher education, which are frequently framed

through primarily Western theoretical models. Rich narrative traditions found in Indian

knowledge systems have long been used to spread moral principles, useful knowledge, and

social awareness. One of the most notable of these is the Panchatantra, a traditional

compilation of animal tales that use moral reasoning, storytelling, and dialogue to show

light on moral judgement and human nature.

These stories are especially well­suited for encouraging reflective thinking because they

stimulate introspection through scenarios, outcomes, and decisions rather than depending

on overt moral teaching. According to the National Education Policy 2020’s vision, which

prioritizes value­based learning, holistic education, and the integration of Indian Knowledge

Systems, this study investigates the use of a few Panchatantra stories as teaching aids in

teacher preparation. The study investigates how narrative­based approaches based in

indigenous traditions can support the development of reflective teaching practices and ethical

awareness among future educators by involving teacher candidates in guided discussion

and reflective writing. teachers.

LITERATURE REVIEW

Most scholars agree that a key component of good teacher preparation is reflective teaching.

According to Schön (1983, 1987), reflection is the process by which professionals assess their

actions critically in order to improve their professional judgment and ongoing learning.

Zeichner and Liston (1996) also further argue that moral and ethical considerations are a

part of reflective teaching, which calls on educators to examine their own beliefs and ideals.

According to Russell (2005), reflective practice needs to be purposefully developed using

organized teaching techniques. This process is aided by narrative approaches­Connelly and

Clandinin (1990) place narrative at the center of professional knowledge development, while

Bruner (1996) emphasizes storytelling as a potent means of meaning­making.

The Panchatantra is a traditional narrative tradition in Indian knowledge systems that

aims to foster wisdom, moral reasoning, and introspective judgment (Edgerton, 1924; Ryder,

1925). Its tales promote interpretation and careful analysis of the consequences rather than

dictating moral guidelines. Incorporating indigenous ­local knowledge systems and value­

based education into teacher preparation is encouraged by modern policy frameworks like

the National Education Policy 2020 (Ministry of Education, 2020) and NCERT (2023). The

need for the current study is highlighted by the scarcity of research that has examined the

use of Panchatantra tales as structured tools for reflective teaching in teacher education.

METHODOLOGY

Three selected Panchatantra tales were employed as reflective pedagogical tools with teacher
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trainees. The tales were read and discussed in small groups, followed by guided reflection

questions designed to help trainees connect the narrative situations with their own teaching

experiences, classroom decision­making, and professional values. Group discussions and

brief reflective writing exercises were used to facilitate critical self­examination of assumptions,

responses, and ethical choices, thereby supporting the development of reflective teaching

practices.

SELECTED  PANCHATANTRA  TALES

The following stories were analyzed for their reflective potential:

1. The Foolish Lion and the Clever Rabbit

This tale narrates how a small but intelligent rabbit defeats a powerful lion through

calm reasoning and strategic thinking rather than force. The story emphasizes the

value of wisdom, presence of mind, and thoughtful decision­making.

2. The Crow and the Pitcher

This well­known story illustrates how perseverance and creative thinking help the

crow solve a seemingly impossible problem by gradually raising the water level in

the pitcher.

3. The Brahmin and the Mongoose

This tale portrays the tragic consequences of hasty judgment when a Brahmin kills

his loyal mongoose without verifying the situation.

These narratives encouraged critical assessment of one’s actions and consequences, mirroring

teacher decisions about classroom interaction, fairness, and ethical engagement.

RESULTS AND KEY FINDINGS

The findings of the study indicated that the use of selected Panchatantra tales as reflective

pedagogical tools in teacher education had a significant positive influence on teachers’ reflective

awareness, ethical sensitivity, and professional judgment. Participants reported that engaging

with Panchatantra narratives created a culturally familiar and non­threatening space for

reflection, enabling deeper examination of their teaching practices.

1. Theme 1: Development of Reflective Awareness­ Teacher trainees exhibited a growing

awareness of the need to pause, reconsider, and reflect before acting in classroom situations.

The stories helped trainees recognize how unexamined reactions could affect teaching

outcomes.

Reflective excerpts:

� “I recalled that I too react soon before understanding others POV(point of view)”

(TT­09)

� “The story reminded me that it’s important to think and rethink before reacting to

other students.” ( TT­12)
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2. Theme 2: Ethical Sensitivity and Value­Based Judgment­ Reflections revealed enhanced

ethical awareness, particularly regarding fairness, patience, responsibility, and careful

judgment. Trainees acknowledged the importance of evaluating situations thoroughly before

making decisions.

Reflective excerpts:

� “The story showed how wrong decisions can happen when we judge too quickly.” ( TT­10)

� “As a teacher, I must be careful not to label any student.” ( TT­22)

3. Theme 3: Linking Narrative Situations to Classroom Practice­ Teacher trainees were

able to draw clear connections between the narrative situations in the Panchatantra tales and

real classroom challenges such as discipline, misunderstanding, and teacher­student

relationships.

Reflective excerpts:

� “The story reminded me of a classroom conflict caused by misunderstanding.” (Trainee

C)

� “I could see how similar situations happen daily in schools.” ( TT­01)

� “The think I need to see my classroom discipline strategies again .” ( TT­14)

4. Theme 4: Narrative as a Trigger for Professional Reflection­ The use of stories created a

safe and non­threatening space for reflection. Trainees felt more comfortable discussing ethical

and professional dilemmas through narratives rather than personal incidents.

Reflective excerpts:

� “Talking about the story felt safer than talking directly about my own mistakes.”(

TT­15)

� “The characters helped me reflect without feeling judged.” ( TT­03)

� “Reflection is always hard, stories helped me to introspect with ease.” ( TT­09)

5. Theme 5: Collaborative Reflection and Peer Learning­ Group discussions promoted

dialogic learning, allowing trainees to listen to diverse perspectives and reconsider their

own viewpoints. This collective reflection enriched individual understanding of reflective

teaching.

Reflective excerpts:

� “Different viewpoints helped me see the same issue in a new way.” ( TT­21)

� “Peer discussion made me question my first opinion.” ( TT­05)

�  “Learning from others’ reflections deepened my understanding of teaching values.”

( TT­01))

Across themes, the findings suggest that Panchatantra­based narrative engagement supports

reflective awareness, ethical sensitivity, and collaborative meaning­making among teacher
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trainees. The reflective excerpts illustrate how indigenous narratives can effectively function

as tools for professional reflection within teacher education. The study concludes that

Panchatantra­based reflective pedagogy effectively supports the development of reflective

teaching practices in teacher education. By promoting ethical reasoning, self­awareness,

and dialogic learning, Panchatantra tales contribute meaningfully to culturally grounded

and value­oriented teacher preparation.

DISCUSSION

The use of selected Panchatantra tales as reflective pedagogical tools enabled teacher trainees

to engage in meaningful reflection on their teaching practices, ethical choices, and classroom

decision­making. Consistent with Schön’s (1983) concept of reflection as thoughtful action,

the narrative­based discussions encouraged trainees to pause, examine assumptions, and

consider alternative responses to professional situations. The stories created safe and familiar

contexts for reflection, allowing trainees to connect abstract ideas of reflective practice with

real­life classroom experiences. This approach also supports Bruner’s (1996) view that

narrative is a powerful mode of meaning­making, helping learners construct professional

understanding through stories rather than prescriptive instruction.

From the perspective of Indian Knowledge Systems, the integration of Panchatantra tales

affirms the relevance of indigenous wisdom in contemporary teacher education. The dialogic

and reflective engagement with these narratives aligns with the holistic and value­based

vision of teacher preparation outlined in the National Education Policy 2020, which

emphasizes ethical development, cultural rootedness, and reflective practice. By embedding

reflective teaching within culturally meaningful narratives, the study demonstrates how

IKS­based pedagogies can complement modern reflective frameworks and contribute to the

preparation of reflective, responsible, and ethically grounded teachers.

CONCLUSION

Panchatantra tales offer a fertile narrative resource for promoting reflective teaching practices

in teacher education. Their rich moral content, engaging structure, and cultural resonance

support reflective inquiry, ethical awareness, and dialogic learning. Integrating such

narratives into teacher education aligns with the goals of IKS and NEP 2020, promoting

holistic teacher preparation rooted in cultural heritage and reflective professionalism. This

study demonstrates the value of Panchatantra tales as culturally grounded pedagogical

tools for promoting reflective teaching practices in teacher education. Through guided

discussion and reflective writing, teacher trainees were encouraged to critically examine

their teaching experiences, classroom decisions, and professional values. The narrative­based

approach enabled trainees to connect ethical dilemmas in the stories with real classroom

situations, supporting meaningful reflection and professional growth. The findings highlight

that storytelling facilitates dialogue, self­awareness, and ethical sensitivity, helping bridge
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the gap between theory and practice. In alignment with Indian Knowledge Systems and

NEP 2020, integrating Panchatantra tales into teacher education offers a holistic and value­

oriented approach to preparing reflective, responsible, and empathetic teachers for

contemporary classrooms.
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ABSTRACT

Freedom of speech is a fundamental right and a key pillar of democratic governance. In India, this right

is guaranteed under Article 19(1)(a) of the Constitution, allowing citizens to express opinions and ideas

freely. However, this right is not absolute and is subject to reasonable restrictions under Article 19(2),

particularly in cases where speech threatens public order, morality, or the sovereignty of the state. Hate

speech, defined as expression that incites hatred or discrimination against individuals or groups based on

religion, caste, ethnicity, gender, or other identity markers, presents a serious challenge in a diverse and

multicultural society like India. With increasing political polarization and the rapid spread of information

through social media, the tension between protecting freedom of expression and regulating harmful speech

has become more prominent. This research paper examines the constitutional framework governing free

speech in India, analyzes legal provisions addressing hate speech, and evaluates key Supreme Court

judgments that have shaped the interpretation of these rights. The paper also explores the role of social

media and contemporary challenges in regulating hate speech. It concludes that India must maintain a

delicate balance between protecting democratic freedoms and ensuring social harmony in a pluralistic

society.

Keywords: Freedom of speech, Hate speech, Indian Constitution, Article 19, Democracy,

Public order.
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INTRODUCTION

Freedom of speech is widely regarded as one of the most important rights in a democratic

society. It enables citizens to express opinions, criticize government policies, and participate

in public discourse. Without freedom of expression, democratic governance cannot function

effectively because individuals would be unable to challenge authority or advocate for change.

India, as the world’s largest democracy, recognizes the importance of free expression in

its constitutional framework. The Constitution guarantees freedom of speech under Article

19(1)(a). However, India’s diverse social structure, which includes multiple religions,

languages, castes, and ethnic communities, creates unique challenges in regulating speech.

Speech that targets communities based on religion or caste can easily lead to social conflict

or communal violence. As a result, the Indian Constitution permits reasonable restrictions

on speech to protect public order and national unity. This creates an ongoing tension between

the protection of free expression and the need to prevent hate speech.

In recent years, debates around hate speech have intensified due to political polarization,

communal tensions, and the rise of digital communication platforms. Courts, lawmakers,

and civil society continue to grapple with the challenge of balancing constitutional freedoms

with the protection of vulnerable communities.

This research paper examines the relationship between freedom of speech and hate speech

within the Indian constitutional framework. It explores philosophical foundations,

constitutional provisions, statutory regulations, landmark judicial decisions, and

contemporary challenges posed by social media.

PHILOSOPHICAL FOUNDATIONS OF FREEDOM OF SPEECH

The philosophical justification for freedom of speech has been widely discussed by political

theorists and philosophers. One of the most influential arguments was presented by John

Stuart Mill in his work On Liberty. Mill argued that freedom of expression is essential for the

discovery of truth because open debate allows competing ideas to be tested and evaluated

(Mill, 1859/2003).

Mill proposed the “marketplace of ideas” theory, which suggests that truth emerges from

the competition of ideas in public discourse. Even unpopular or offensive ideas, according to

Mill, should be allowed because suppressing them may prevent society from discovering

important truths.

However, critics argue that this theory assumes that all individuals have equal access to

the marketplace of ideas. In reality, marginalized groups may be silenced or intimidated by

hostile speech environments. Scholars such as Waldron (2012) argue that hate speech

undermines the dignity and equal standing of minority communities, thereby weakening

democratic participation.



34 Awadh International Journal of Information Technology and Education

This philosophical debate forms the foundation of modern legal discussions about freedom

of speech and hate speech.

CONSTITUTIONAL FRAMEWORK IN INDIA

Article 19(1)(a): Freedom of Speech and Expression

The Constitution of India guarantees freedom of speech and expression as a fundamental

right under Article 19(1)(a). This provision allows citizens to express opinions through

speech, writing, print, art, or any other medium.

The right to freedom of expression serves several important democratic functions:

1. Promoting political participation

2. Encouraging transparency and accountability in government

3. Protecting dissent and minority opinions

4. Facilitating cultural and intellectual development

The Supreme Court of India has repeatedly emphasized that freedom of speech is essential

for democratic governance.

Article 19(2): Reasonable Restrictions

Unlike some countries where free speech protections are almost absolute, the Indian

Constitution allows the state to impose reasonable restrictions on speech under Article 19(2).

These restrictions may be imposed in the interests of:

� Sovereignty and integrity of India

� Security of the state

� Public order

� Decency or morality

� Contempt of court

� Defamation

� Incitement to an offense

These restrictions provide the constitutional basis for regulating hate speech.

LEGAL FRAMEWORK REGULATING HATE SPEECH IN INDIA

Indian Penal Code

Several provisions of the Indian Penal Code (IPC) address hate speech and communal

incitement.

Section 153A prohibits promoting enmity between different groups based on religion, race,

place of birth, residence, language, or caste.
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Section 295A criminalizes deliberate acts intended to insult religious beliefs or outrage religious

feelings.

Section 505 penalizes statements that incite public mischief or create fear among communities.

These laws aim to prevent speech that could lead to communal conflict or violence.

Representation of the People Act

The Representation of the People Act also prohibits candidates from appealing to voters

based on religion, caste, or community during elections.

This provision aims to maintain fairness in electoral politics and prevent communal

polarization.

LANDMARK SUPREME COURT JUDGMENTS

a. Romesh Thappar vs. State of Madras

One of the earliest cases concerning free speech in India established that freedom of expression

is essential for democracy. The Supreme Court held that restrictions on speech must be

narrowly interpreted.

b. Shreya Singhal vs. Union of India

This landmark case struck down Section 66A of the Information Technology Act for being

unconstitutional. The Court ruled that the provision was vague and allowed arbitrary

censorship of online speech.

The judgment strengthened digital free speech protections and clarified that only speech

that directly incites violence or public disorder may be restricted.

c. Pravasi Bhalai Sangathan vs. Union of India

In this case, the Court acknowledged the growing problem of hate speech but stated that

existing laws were sufficient if properly enforced. The Court also emphasized the responsibility

of political leaders to maintain respectful public discourse.

d. Amish Devgan vs. Union of India

This case addressed the issue of offensive remarks made during a television debate. The

Court discussed the distinction between free speech and hate speech and emphasized that

speech promoting hatred or discrimination could be restricted.

HATE SPEECH AND ELECTORAL POLITICS

Hate speech frequently appears in political campaigns, where leaders may attempt to mobilize

voters by appealing to religious or caste identities. Such rhetoric can deepen social divisions

and undermine democratic values.

The Election Commission of India monitors campaign speeches and has the authority to

issue notices or impose penalties on candidates who violate election laws. However,
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enforcement remains inconsistent, and political speech continues to be a major source of

controversy.

SOCIAL MEDIA AND THE SPREAD OF HATE SPEECH

The rapid expansion of internet access has significantly changed the nature of public discourse

in India. Social media platforms enable individuals to share information instantly with

large audiences.

While these platforms strengthen democratic participation, they also facilitate the spread

of misinformation, propaganda, and hate speech. Viral content can quickly inflame communal

tensions and sometimes lead to real­world violence.

The Indian government has introduced regulations requiring digital platforms to remove

unlawful content and cooperate with law enforcement agencies. However, critics argue that

excessive government control could threaten freedom of expression and press freedom.

ETHICAL CHALLENGES IN REGULATING HATE SPEECH

Balancing freedom of speech and hate speech regulation involves several ethical dilemmas.

On one hand, protecting free speech ensures that citizens can criticize the government,

expose corruption, and advocate for social change. Excessive regulation could suppress

dissent and weaken democracy.

On the other hand, hate speech can harm vulnerable communities and create hostile

social environments. In extreme cases, such speech may lead to discrimination or violence.

Therefore, policymakers must carefully design laws that address harmful speech without

undermining fundamental rights.

CONCLUSION

Freedom of speech is a cornerstone of Indian democracy and plays a vital role in promoting

political participation and accountability. However, in a diverse society like India, speech

that incites hatred or discrimination can threaten social harmony and public order.

The Indian Constitution attempts to balance these competing concerns by guaranteeing

freedom of expression under Article 19(1)(a) while allowing reasonable restrictions under

Article 19(2). Various legal provisions and judicial decisions further define the limits of

acceptable speech.

Despite these legal safeguards, regulating hate speech remains a complex challenge,

particularly in the age of digital communication and political polarization. Moving forward,

India must strengthen legal enforcement, promote responsible political discourse, and

encourage public awareness to ensure that freedom of speech is exercised responsibly.

By maintaining a careful balance between liberty and social harmony, India can continue

to uphold democratic values while protecting the dignity and rights of all citizens.
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ABSTRACT

The integration of AI into modern society acts as a “double­edged sword.” On one side, it brings efficiency

and innovation, while on other side, it deepens social inequality by automating jobs, concentrating wealth

in tech­heavy regions, and embedding human biases into automated decision­making systems. The benefits

of AI are currently distributed unevenly, potentially widening the gap between different socio­economic

groups. This paper explores the ethical challenges posed by AI within a digital society, focusing on how

algorithmic bias, the “M­shaped” economic divergence, and the deepening digital divide; reinforces existing

systemic inequities. This study examines the mechanisms through which AI automates discrimination in

hiring, finance, and healthcare, while simultaneously hollowing out the middle class through automation,

by synthesizing recent data from 2024–2026. The paper concludes that unless we implement strong,

interdisciplinary governance and ensure that AI resources are democratically shared, the technology will

stop being a tool for progress. Instead, it will become a permanent structure that reinforces and hardens

social class divisions (stratification).

Keywords: Digital Divide, AI Bias, Algorithmic Bias, M Shaped Economy.

INTRODUCTION

Artificial Intelligence, in today’s scenario, has shifted from a niche tool to a core societal

infrastructure i.e. AI is now a foundational part of the digital world and not just an opinion
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existing social biases and inequalities. AI frequently acts as a “mirror of inequality,” rather

being neutral. It reflects and amplifies the biases of its creators and the datasets upon which

it is built (PrometAI, 2026). In other words, it is creating an inequality gap which is a “Next

Great Divergence,” where a significant ethical and power gap grows between those who

own the algorithms and those subject to their decisions.

ALGORITHMIC BIAS: CRITICAL ETHICAL CHALLENGE IN MODERN
TECHNOLOGY

The core argument is that AI systems are not inherently neutral. They are trained on historical

data and act as a mirror to the past—mathematically absorbing and replicating existing

human prejudices. Instead of eliminating bias, these algorithms often use their accuracy to

reinforce systemic social inequalities under the pretext of objective data. These systems can

unintentionally automate and scale discrimination in areas like hiring, lending, or law

enforcement.

JUDICIAL AND POLICING BIAS

According to Russell & Norvig, (2021), data­driven technology can unintentionally entrench

existing social inequalities within the legal system. It highlights a cycle where historical

biases are “baked into” software, leading to real­world consequences for specific communities.

To understand the above bias better, lets see the black box problem. In computer science,

a black box is a system where you can see the input and the output, but the internal logic

(the “why”) is hidden or too complex for humans to understand. If a judge uses an AI to

determine if a defendant (Culprit) is a flight risk, they may not know exactly which factors

the AI used to reach its conclusion. AI doesn’t follow a simple “If­Then” script written by a

human; instead, it identifies patterns across millions of data points that are mathematically

too dense for a human judge to parse in a courtroom. Also, since the logic is opaque, the

defendant cannot challenge the decision in court. There is lack of Accountability to flag

them as “high risk”.

Many modern algorithms are programmed to be “race­blind”, to avoid bias, meaning

they lack a “Race” data field. Engineers often exclude race data to prevent bias (the “colorblind”

approach), but the algorithm “reconstructs” race through metadata like ZIP codes or education

levels. AI “reconstruct” race using Proxies — i.e. data points that are statistically linked to

protected demographics. Common proxies include:

� Socioeconomic Status: Unstable employment history or low income.

� ZIP Codes: Due to historical red­lining and housing patterns, certain ZIP codes

correlate almost perfectly with specific racial demographics.

When an AI concludes that “People from ZIP code 10001 are likely to re­offend,” it is effectively

using race as a risk factor without ever “knowing” the person’s race. This creates a neutrality
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fallacy: the system appears fair because it doesn’t “see” color, yet its outcomes remain racially

skewed.

THE RECURSIVE FEEDBACK LOOP

While proxies affect the individual’s risk score, these scores aggregate to dictate police resource

allocation, leading to the Recursive Loop. The individual bias scales up into a systemic, self­

fulfilling prophecy known as a Recursive Loop.

For example, suppose Police have historically patrolled Neighborhood A more than

Neighborhood B and Increased Arrests are made from neighborhood A because there are

more police in Neighborhood A, more crimes (even minor ones like loitering or petty theft)

are recorded there. Now, the AI analyses the data and sees a “high crime rate” in Neighborhood

A. The AI tells the police to send more officers to Neighborhood A. More officers lead to more

arrests, which creates more “data,” confirming the AI’s initial bias and starting the cycle

again.

STATISTICAL EVIDENCE: THE COMPAS STUDY

The real­world consequences of these gaps were documented in a landmark 2016 ProPublica

study of the COMPAS risk assessment tool. The study revealed that even when controlling

for prior crimes, the algorithm was significantly biased:

Table 1 Showing AI bias in controlling crimes

Metric Black Defendants 
White                         

Defendants 

False Positives (Incorrectly labelled High Risk) 44.9% 23.5% 

False Negatives (Incorrectly labelled Low Risk) 28.0% 47.7% 

 
THE GENDER AND RACIAL GAP IN RECOGNITION

Another critical issue in modern AI development algorithmic bias is that its facial recognition

technology has advanced rapidly but its accuracy is not distributed equally across different

demographic groups. (PwC, 2022; UNESCO, 2026). Think of it like a camera that was only

tested in bright sunlight; when you take it into the shade, it struggles to capture a clear

picture. In the world of AI, this “struggle”, results in algorithmic bias. Here is a simple

breakdown of why this happens and what the numbers actually mean.

The primary reason is the Training Data. To teach an AI to recognize faces, developers

show it millions of photos. Historically, these photo collections (datasets) have been made

up mostly of white men. Because the AI “learned” what a face looks like primarily from one

group, it becomes an expert at identifying those specific features. When it encounters faces

with different skin tones or bone structures, it hasn’t had enough “practice,” leading to

higher mistake rates.
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The “Error Rate” represents how often the AI fails to correctly identify or detect a person. As

shown in the research from UNESCO and the Gender Shades project, the gap between the

most­recognized and least­recognized groups is significant:

Table 2: AI shows error with Gender and Race

Demographic Group 
Error Rate 

(Lower is Better) 
What this means 

Lighter­skinned Men 0.0% – 0.8% 
The AI is almost perfect; it rarely 

makes a mistake. 

Lighter­skinned     

Women 
0.1% – 7.0% 

Mostly accurate, but errors begin 

to appear. 

Darker­skinned Men 1.0% – 12.0% 
The AI is significantly more likely 

to misidentify these individuals. 

Darker­skinned                  

Women 
20.0% – 34.0% 

In the worst cases, the AI fails 1 

out of every 3 times. 

 
This isn’t just a technical glitch; it has “real­world” consequences. If a phone’s face­unlock

feature fails, it’s an annoyance. It can have dangerous consequences. In the context of self­

driving cars, if the sensors are less accurate at spotting pedestrians with darker skin, the

car might not brake in time. This creates a situation where a person’s physical safety depends

on their skin tone.

Similarly, if AI is used by law enforcement or for airport security, a high error rate for

darker­skinned women can lead to wrongful accusations or invasive questioning simply

because the software couldn’t “read” their face correctly.

Similarly, if a bank uses Face ID to let you into your account, but the software has a high

error rate for your demographic, you are effectively locked out of your own money and

digital services.

THE ECONOMIC M­CURVE: JOB DISPLACEMENT AND WEALTH
CONCENTRATION

The AI revolution is fundamentally altering the labour market. Economists observe an “M­

shaped” economy where wealth clusters at the extremes—high­tech creators and low­wage

service workers—while the middle class is hollowed out (PrometAI, 2026).

Job Displacement: The Economic M­Curve is a way of describing how Artificial Intelligence

is changing the job market and who gets the most money. In a healthy economy, most

people sit in the middle (the “Bell Curve”). But with AI, that middle is disappearing, leaving

two groups at the opposite ends of the spectrum—looking like the letter M.
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The Hollowing of the Middle (The Valley): The “dip” in the middle of the M represents

middle­class jobs that are being lost. These are usually “routine” jobs—tasks that follow a

predictable pattern. Because AI is great at patterns, it can do these jobs faster and cheaper

than humans.

Examples: Data entry, basic accounting, paralegal work, and factory assembly.

The Result: These workers are forced to move toward one of the two “peaks” of the M.

The High­Tech “Alpha” Peak (The Left Side): On one side of the M, wealth is piling up for

the people who create or own the technology.

Who is here? AI developers, data scientists, and business owners who use AI to make huge

profits with very few employees.

The Result: This group sees their wealth grow rapidly because their skills are rare and

highly valuable in an AI­driven world.

The Low­Wage Service Peak (The Right Side): On the other side of the M, there are many

jobs that AI cannot do yet. These usually require physical movement in messy environments

or deep human emotion.

Who is here? Home healthcare workers, janitors, and childcare providers.

The Result: While these jobs are “safe” from being replaced by robots, they often pay much

less than the old middle­class jobs did.

Wealth Concentration ­ The M­Curve shows a serious problem: as AI makes the world

more productive, the money doesn’t spread out to everyone. Instead:

� The money flows to the top (the creators and owners).

� The middle class is pushed down into lower­paying service jobs.

This creates a “bipolar economy” where the gap between the rich and everyone else gets

wider, making it much harder for people to improve their lives and move up the social

ladder.

GEOGRAPHIC AND GENDER DISPARITIES

This section highlights how the benefits and risks of AI are not distributed equally, creating

two distinct types of “divides”: Geographic and Gender­based. (UNDP, 2025). AI isn’t affecting

everyone the same way. While it brings a lot of progress, it is also creating new “divides” or

gaps between different groups of people based on where they live, their gender, and their

access to technology. AI is creating a “winner­take­all” situation where some people get

ahead while others struggle to keep up.

���  The Geographic Divide (Place):
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Big cities with lots of tech and smart workers (like Silicon Valley) are getting richer and

faster. Smaller towns or areas that rely on old­school factory work are losing jobs to

automation and getting “left behind.”

�  The Gender Gap (Work):

Women are at higher risk because many hold “office” or “service” jobs (like scheduling or

data entry) that AI is very good at doing. Without training for new roles, women could lose

the progress they’ve made in the workplace over the last few decades.

AI AUTOMATES DISCRIMINATION IN FINANCE, HEALTHCARE, EDUCATION

AND MANUFACTURING

The table breaks down how AI impacts specific industries, emphasizing that “Exposure”

doesn’t just mean job loss—it also means systemic unfairness.

Table 3: AI Exposure and Job Displacement Risk by Sector (2025­2026)

Sector The Risk The Unfairness Factor 

Finance 
AI decides who gets             

a loan. 

If the AI is biased, poor people might be blocked 

from borrowing money, keeping them in poverty. 

Healthcare 
AI helps doctors 

diagnose diseases. 

Rich hospitals get "Super AI," while country clinics 

donʹt. This creates two levels of health quality. 

Education 
AI tutors help 

students learn. 

Rich kids get "Premium AI" tutors and get smarter 

faster; kids who canʹt afford it fall behind. 

Manufacturing 
Robots do physical 

work. 

Factory workers lose their jobs directly as robots 

take over manual labor. 

 
DIGITAL DIVIDE 2.0: THE NEW RULES

The “Digital Divide” is no longer just about who has an internet connection; it has evolved

into a deeper gap ­ involving power, language, and data. The Digital Divide 2.0 is the gap

between those who build and understand AI and those who merely provide the data for it.

Beyond the Connection: AI & Compute Sovereignty

In the past, the “divide” was about having a laptop or Wi­Fi. Today, the gap is defined by AI

Literacy (knowing how to use AI) and Compute Sovereignty (having the actual

supercomputers and data to build your own AI).

� The Passive Consumer: Many countries only use AI built by others. This means

they rely on foreign rules, foreign values, and foreign tech support.

� The Sovereign Builder: Nations that train their own models can ensure the AI

understands their specific laws, culture, and economy.
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The Global South vs. The Global North

There is a growing productivity gap between wealthy tech hubs and developing nations.

� Data Exclusion: If an AI is trained mostly on data from wealthy cities in the North,

it won’t know how to help a farmer in a rural village in the South.

� The Risk: When indigenous or rural communities are left out of the “training data,”

the AI might give them advice that is useless or even culturally insensitive (United

Nations, 2025).

The Linguistic Barrier

Language is the primary way we interact with AI, but most Large Language Models

(LLMs) are “English­first.”

� The Problem: If you speak a regional dialect or a non­Western language, the AI is

often less accurate, slower, or completely unavailable. This creates a world where

English speakers get “premium” intelligence while others get “inferior” service.

� The Solution: Localized projects are fighting back. For example, India’s Bharat­

VISTAAR (2026) is specifically designed to give rural farmers AI tools in their own

native languages, ensuring they aren’t left behind by the English­centric tech boom

(Drishti IAS, 2026).

Table 4: Comparison between Old Digital Divide and New Digital Divide

Feature Old Digital Divide (1.0) New Digital Divide (2.0) 

Primary Need Physical hardware & Cables Training data & Processing power 

Main Barrier Cost of devices Language & AI education 

Outcome Can you get online? Can you control your own AI? 

 
ETHICAL FRAMEWORKS AND MITIGATION STRATEGIES

To stop AI from increasing inequality, we must move from “suggested guidelines” to

“enforceable laws.” Without intervention, AI will naturally consolidate power and wealth

among a few elite entities, deepening societal inequality. We need legally binding rules to

stop AI from making the rich richer and the powerful even more dominant. Following are

the three main strategies:

Democratic Diffusion (Sharing the Power)

Right now, only massive “Big Tech” companies have the billions of dollars needed for the

supercomputers (GPUs) and data centers required to build advanced AI. This creates a

monopoly.

� The Simple Idea: Treat AI like water or electricity—something everyone needs

access to.
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� The Action: Governments should provide “public” data and computing power to

small businesses, students, and researchers.

� The Result: A local startup can compete with a global giant because the basic

“ingredients” for AI are available to everyone.

Algorithmic Auditing (The Health Check)

When a company handles money, an outside accountant checks their books to make sure

they aren’t cheating. This strategy says we should do the same for AI code, especially in

“high­risk” areas.

� The Focus: AI used for big life decisions, like who gets a job, who gets a loan, or

police flagging suspects.

� The Action: Independent experts (not the company that made the AI) look under

the hood. They check if the AI is being unfair to people based on their race,

gender, or where they live. (Laux et al., 2024).

� Concrete Impact: For example, studies have shown that some facial recognition AI

can have error rates up to 34% higher for women with darker skin compared to

lighter­skinned men. Audits force companies to fix these gaps.

Human­in­the­Loop (The Human Safety Switch)

This addresses “metacognitive laziness”—the habit of humans blindly trusting a

computer’s answer because it seems “smarter” than us. (OECD,2026)

� The Simple Idea: Don’t let the machine fly the plane alone.

� The Action: For any major decision (like a medical diagnosis or a legal ruling), a

human must review the AI’s work and “sign off” on it.

� The Result: It ensures that empathy, common sense, and human values are part of

the final choice, which is something code cannot feel or understand.

CONCLUSION

For years, the conversation around AI has been dominated by Technological

Determinism—the idea that technology is an unstoppable force that happens to us. This

conclusion argues the opposite: technology is a choice, and its impact is a reflection of our

own social values.

Technology is a Mirror, Not a Master

The argument here is that AI doesn’t “invent” racism, sexism, or poverty; it simply

inherits them from the data we give it. If a company uses an AI to screen resumes based

on 20 years of biased hiring data, the AI will naturally learn to be biased.

� The Shift: We often blame the “algorithm” when things go wrong. This text

argues we should instead look at the Social & Economic Structures that built the

algorithm.



46 Awadh International Journal of Information Technology and Education

� Agency: Because humans build these frameworks, we have the “agency” (the

power) to redesign them. We can mandate transparency, diversify data, and pass

laws that hold developers accountable.

Moving from “Speed” to “Intent”

In the early days of Silicon Valley, the mantra was “Move Fast and Break Things.” The

goal was to dominate the market first and worry about the consequences later. We are

now seeing the “broken things”­ ranging from the spread of misinformation to the

deepening of the digital divide.

� Innovation with Purpose: This requires asking “Who is left out?” before the code

is written.

� Example: Instead of building a generic medical AI that only works for people with

high­speed internet and expensive smartphones, “Purposeful Innovation” would

prioritize a tool that functions on low­bandwidth networks to help rural or

underserved communties.

The Choice: Automate vs. Dismantle

This is the most “active” part of the text. It describes two paths for the future:

� Automating Barriers: This is “Status Quo 2.0.” It’s what happens when we use AI

to make existing unfair systems more efficient. For instance, using AI to predict

“risk” in banking based on neighborhood zip codes (which often correlate with

race) effectively automates old forms of segregation.

� Dismantling Barriers: This is using AI as a “detective” or a “bridge.”

o AI as a Detective: Using algorithms to find hidden patterns of pay gaps in a

massive corporation that humans might miss.

o AI as a Bridge: Creating real­time translation tools that allow a student in a

remote village to access the world’s best scientific journals in their native

tongue.

Table 5: Summary of the “2030s Goal”

Concept The Old Way (Pre­2020s) The New Goal (The 2030s) 

Control 
Determinism: We are passengers on the 

tech train. 

Agency: We are the architects of the 

system. 

Focus 
Optimization: Making things faster and 

cheaper. 

Equity: Making things fairer and more 

inclusive. 

Outcome 
Scaling Bias: Making inequality happen 

at "light speed." 

Social Justice: Using tech to break 

down old walls. 
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